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Speaking is an essential skill in English language learning, yet
students often have limited opportunities to practice speaking in
meaningful communicative contexts. Therefore, English Club
can provide an alternative environment that encourages students
to develop their speaking skills through interactive activities.
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model of Miles et al. (2014), including data condensation, data
display, and conclusion drawing. The participant was one
English Club advisor, while six students voluntarily participated
in the observed debate preparation activities. The findings
revealed that the advisor implemented discussion, simulation
and role-play, acting from a script, and other strategies based on
English Club work program. Overall, the findings indicate that
flexible speaking teaching strategies implemented through
English Club activities effectively support meaningful speaking
practice. This study contributes to the limited literature on
speaking teaching strategies in English Club activities, a context
that remains less explored than formal classroom learning, and
provides practical insights for English teachers and English Club
advisors.
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important indicator of success in learning English
(Shofi, 2020).

1. Introduction

Speaking is one of the main skills in learning English.
Brown (2001) states that the main purpose of speaking
is to build meaningful interaction and communication.

However, many EFL students still experience
difficulties in developing their speaking skills.

Therefore, speaking learning needs to be directed at
activities that enable students to actively use language
in communicative situations. In the context of English
as a Foreign Language (EFL), speaking skills are an

Previous research reported that students commonly
face linguistic challenges, such as limited vocabulary
and grammar knowledge, as well as non-linguistic
factors, particularly low self-confidence, which reduce
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their participation in speaking activities (Lestari &
Nugraha, 2023). These challenges indicate the
importance of providing students with more
opportunities to practice speaking in meaningful
communicative situations.

The success of speaking learning is not only
determined by the students' abilities, but also by the
strategies used by teachers in the learning process.
Brown (2001) explains that the role of teachers is very
important in creating a learning environment that
encourages active student participation. Teaching
strategies refer to plans, methods, or techniques used
to achieve learning objectives (Hasanova et al., 2021).
Research shows that communicative and interactive
strategies can increase student participation and
speaking practice (Wulansari & Uyun, 2023).
Conversely, when learning focuses more on grammar
than communication practice, students' opportunities
to develop their speaking skills become limited (Asefa
& Enashe, 2024).

To overcome these challenges, students need learning
environments that provide greater opportunities for
meaningful speaking practice beyond regular
classroom instruction. One alternative learning
environment that provides students with greater
opportunities to practice speaking is the English Club.
Unlike formal classroom learning, English Club
activities allow students to engage in interactive
speaking practices through various communicative
activities in a more relaxed atmosphere. Romli et al.
(2024) reported that English Club activities improve
students' confidence, vocabulary, pronunciation,
grammar, and fluency because students participate in
meaningful speaking practices supported by teacher
feedback and peer collaboration.

Various studies have examined teaching strategies in
speaking learning. Octavia et al. (2023) reported the
use of strategies such as drilling, discussion, modeling,
storytelling, questioning, cooperative learning, and
games to support the development of students'
speaking skills. Purnamawati and Abbas (2024) also
found that role-play and group discussions were
effective in increasing student engagement. In
addition, Sunarti (2024) stated that choosing strategies
that suit students' needs and ability levels can
significantly improve speaking performance. In the
context of English Club, Jufri et al. (2024) found that
discussion, storytelling, and games contributed to
students’ speaking development through structured
speaking activities.

Although previous studies have highlighted the
benefits of English Club activities and various

speaking teaching strategies, most of them primarily
focused on identifying learning activities or measuring
their contribution to students' speaking development.
Relatively few studies have specifically examined
how speaking teaching strategies are implemented by
teachers or advisors throughout English Club
activities. Consequently, limited attention has been
given to describing how teachers select, adapt, and
implement speaking strategies in extracurricular
settings. This gap indicates the need for further
investigation into the implementation of speaking
teaching strategies within English Club activities.

In the context of this study, speaking skills were taught
through English Club activities as part of the school
program. These activities were chosen as the location
for this study because they provided a more
communicative space for speaking practice. However,
the main focus of this study was not on the English
Club activities themselves, but rather on the strategies
used by teacher as the English Club advisor and how
these strategies were implemented in the speaking
learning process.

Unlike previous studies that mainly examined the
effectiveness of English Club activities or identified
speaking activities, this study focuses on the
implementation of speaking teaching strategies
employed by the English Club advisor throughout
speaking activities. Specifically, this study explores
how different teaching strategies are selected, adapted,
and implemented in an extracurricular context.
Therefore, this study provides a more comprehensive
understanding of speaking strategy implementation
beyond formal classroom instruction and contributes
to the limited literature on English Club-based
speaking instruction.

This research is important because appropriate
teaching strategies influence not only students’
speaking abilities but also their confidence and active
participation in using English. Therefore, this study is
expected to contribute both theoretically and
practically to the field of English language education,
particularly in relation to speaking teaching strategies
in English Club activities as a non-formal learning
context. Theoretically, this study enriches the limited
body of literature on the implementation of speaking
teaching strategies in extracurricular English learning
by extending previous research that has mainly
focused on formal classroom settings. Practically, the
findings are expected to provide useful insights for
English teachers and English Club advisors in
designing more effective speaking activities across
various learning contexts.
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This research focuses on the implementation of
teaching strategies in speaking learning through
English Club activities. The study is limited to
identifying the types of strategies used by the advisor
and how these strategies are applied in the speaking
learning process in English Club activities. The study
does not discuss the influence of strategies on
students’ affective aspects, nor does it examine all
linguistic aspects of English learning.

Based on the research background, this study seeks to
answer two main questions concerning the types of
teaching strategies used in English Club speaking
activities and how the advisor implements these
strategies to support students’ speaking participation.
Therefore, this study aims to identify the teaching
strategies used in English Club speaking activities and
analyze how these strategies are implemented in
facilitating students’ speaking participation.

2. Methodology

This study employed a qualitative case study design to
explore the teaching strategies used by the advisor in
conducting speaking activities in the English Club. A
case study design was selected because it enables an
in-depth investigation of a phenomenon within its real-
life context (Yin, 2009). The study was conducted at a
senior high school in Telukjambe Timur, Karawang,
West Java. The site was selected purposively because
the school had an active English Club that regularly
conducted speaking activities relevant to the focus of
this study. The research was carried out over
approximately six months, including preparation, data
collection, documentation, and data analysis. The
participant was one English Club advisor who was
selected through purposive sampling because of their
direct involvement in conducting English Club
speaking activities. The English Club consisted of
approximately 30 active members from grades X, XI,
and XII. During the observed debate preparation
activity, six students voluntarily joined the debate
training program and actively participated in the
speaking activities. The observation was conducted
during one English Club meeting lasting
approximately 135 minutes. The observation focused
on the debate preparation program, including
discussion, argument preparation, debate simulation,
role-play through the participation of a swing team
acting as the opposing debate team, students’
argument presentation, acting from a script, and
feedback provided by the advisor.

Although the advisor was the primary participant,
observations were conducted during speaking

activities involving student members. Data were
collected through observation, semi-structured
interviews, and documentation. The data were
analyzed using the model proposed by Miles et al.
(2014), consisting of data condensation, data display,
and conclusion drawing or verification. To ensure the
credibility of the findings, this study employed
methodological triangulation by comparing data
obtained from observations, interviews, and
documentation, as well as source triangulation by
comparing information obtained from the English
Club advisor with the observed speaking activities of
the students.

Instrument

This study employed observation sheets and semi-
structured interview guidelines as the main research
instruments. Observation sheets were used to identify
the teaching strategies used by the advisor during
English Club speaking activities and to examine how
these strategies were implemented. Semi-structured
interview guidelines were used to explore the
advisor’s experiences and explanations regarding the
implementation of speaking teaching strategies. In
addition, documentation, including photos, activity
records, students’ written work, and other relevant
materials, was collected to support the data obtained
from observations and interviews.

Data Collection

Data were collected through observation, interviews,
and documentation. Observation was conducted
during one English Club meeting as part of the debate
preparation program. The observation lasted
approximately 135 minutes and focused on the
implementation of speaking teaching strategies,
students’ participation, classroom interaction, and the
sequence of activities, including discussion, argument
preparation, debate simulation, role-play through the
participation of a swing team acting as the opposing
debate team, students’ argument presentation, acting
from a script, and feedback sessions.

The researcher observed the types of strategies used in
speaking activities, students’ participation, and the
advisor’s instructions during the sessions. Semi-
structured interviews were conducted with the English
Club advisor to obtain deeper information about the
implementation of teaching strategies, supporting
activities, challenges, and solutions applied during
speaking activities. Documentation, including photos,
activity records, students’ written work, and other
relevant materials related to speaking activities, was
also collected to support the findings from
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observations and interviews. The use of multiple data
collection techniques enabled methodological
triangulation to enhance the credibility of the research
findings.

Data Analysis

The data were analyzed using the interactive model
proposed by Miles et al. (2014), consisting of data
condensation, data display, and conclusion drawing or
verification. During the data condensation stage,
observation notes, interview transcripts, and
documentation were reviewed, selected, simplified,
and coded. The coding process involved identifying
meaningful units of data related to the research
objectives, assigning initial codes, and grouping
similar codes into broader categories. These categories
were then interpreted to generate themes representing
the implementation of speaking teaching strategies in
English Club activities. The categorized data were
systematically organized through data display to
identify patterns and relationships among the findings.
Finally, conclusions were drawn and continuously
verified by comparing findings from observations,
interviews, and documentation through triangulation
to ensure the credibility, consistency, and
trustworthiness of the results.

3. Results and Discussion
Result

Teaching Strategies Used in English Club Speaking
Activities

Based on the results of observations, interviews, and
documentation, several strategies used by the advisor
in speaking activities at the English Club were
identified. The strategies include discussion,
simulation and role-play, acting from a script, as well
as supporting activities such as asking and answering
questions, the ATM method (Observe, Imitate,
Modify), and shadowing practice. These strategies
were used flexibly according to the activity theme and
students’ needs. A summary of the teaching strategies
identified during the study and the corresponding
sources of data is presented in Table 1.

Based on Table 1, the speaking activities in the English
Club were implemented through discussion,
simulation and role-play, acting from a script, and
several supporting activities. These strategies were
identified from observation and interview data and
were applied according to the activity objectives and
students’ needs.

Table 1. Teaching Strategies Found in English Club
Speaking Activities

Strategies Found Source of Data
: . Observation,
Discussion .
Interview
Simulation and Role-play Observation
Acting from Script Observation

Supporting Activities (Asking and
Answering Questions, ATM Method, Interview
Shadowing Practice)

The implementation of speaking activities in the
English Club followed a sequential process during the
debate preparation program. First, the advisor
introduced the debate materials, including the
concepts of reason, evidence, and linkback, as well as
the roles of each speaker. Next, students were divided
into government and opposition teams to discuss the
debate motion and prepare their arguments
collaboratively. After completing the preparation
stage, students participated in debate simulations and
presented their arguments according to their assigned
speaker roles. Finally, the advisor provided direct
feedback on pronunciation, vocabulary, and speaking
performance to improve students’ speaking abilities.

To begin the debate preparation program, the advisor
explained several important elements in debate
activities, including reason, evidence, and linkback.
The advisor also explained the role of each speaker in
the debate. The first speaker was responsible for
explaining the definition and main arguments, the
second speaker provided evidence or supporting data,
while the third speaker restated and strengthened the
team’s arguments before the judges.

Afterward, the advisor divided the students into two
groups, namely the government team and the
opposition team. The advisor also explained that the
students involved in the debate practice were not
selected through a formal selection process. Instead,
participation was offered to students who were willing
to join and develop their speaking abilities through
debate activities. According to the advisor, students
who willingly participate are generally more
motivated to practice and improve their English
speaking skills. The remaining students assisted the
debate preparation process by acting as a swing team
during the simulation activities.

Based on the observation conducted during the
English Club debate preparation session, students
were divided into government and opposition teams to
discuss a debate motion, develop arguments, and
present them orally. The observation was supported by
documentation presented in Figures 1-4, which
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illustrates the implementation of the speaking
activities during the debate practice.

Debate Practice

Based on Figure 1, students actively participated in
debate practice activities as members of the
government and opposition teams. These activities
indicated the implementation of discussion, simulation
and role-play, and acting from a script. Students
collaboratively prepared arguments according to their
assigned speaker roles before presenting them orally
during the debate simulation. The findings were
supported by interview data in which the advisor
explained that discussion was frequently used in
debate activities:

"Okay, and then there's also a discussion. For
example, if the chapter is about debate.” (AAP,
Interview, May 4, 2026)

The findings also revealed the use of supporting
activities such as asking and answering questions, the
ATM method, and shadowing practice. According to
the advisor, these activities were used to encourage
students to speak more actively while improving
vocabulary and pronunciation. Overall, the findings
showed that speaking activities in the English Club
were implemented through various communicative
strategies that encouraged students to participate
actively in spoken English practice.

The Implementation of Teaching Strategies in the
English Club

The findings showed that speaking strategies in the
English Club were implemented flexibly and adjusted
to students’ needs and the club’s work program.
Speaking activities were not conducted in a formal
classroom manner but focused on direct speaking
practice through communicative activities. According
to the advisor, English Club activities were not strictly
tied to the school curriculum, allowing greater

flexibility in selecting speaking materials and
strategies:

“Because we’re not so tied to the curriculum. So we
can focus directly on the points that are truly useful
for the students.” (AAP, Interview, May 4, 2026)

The implementation of speaking strategies was mainly
observed through debate practice sessions. Students
discussed debate motions, prepared arguments, and
delivered their opinions orally. Based on Figure 2,
students discussed the debate motion and prepared
arguments collaboratively before delivering their
speaking performance.

Figure 2. Students Preparing Debate Arguments

During the discussion process, students were given
about 30 minutes to prepare their arguments before
speaking in front of the other group. Based on the
observation results, some students were seen writing
down their arguments first before presenting their
opinions orally. Several students initially wrote their
arguments in Indonesian before translating them into
English. After the discussion session ended, each
speaker took turns presenting according to the debate
speaker order. Based on Figures 3 and 4, the speaking
activity involved students presenting their arguments
orally during the debate session, followed by direct
feedback from the advisor regarding pronunciation,
vocabulary use, and overall speaking performance to
support students’ speaking development.

Figure 3. Speaking Performance
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During these activities, the advisor provided direct
feedback on pronunciation, vocabulary, and speaking
performance to the students. Interview data also
showed that the advisor consistently gave students
opportunities to speak individually so that mistakes
could be identified and directly corrected. In addition
to acting as a facilitator, the advisor positioned
themselves as a partner in the learning process to
create a comfortable learning atmosphere. This
approach helped students feel more confident and less
afraid of making mistakes when speaking English. The
findings also revealed the implementation of
supporting speaking activities through the Asking and
Answering Questions, ATM method, and shadowing
practice. According to the advisor, the ATM method
was used to help students observe language examples,
imitate them, and then modify them into their own
speaking practice. In addition, shadowing practice was
occasionally used to help students improve
pronunciation and accent through imitation of native
speakers from YouTube videos.

Several challenges were identified, including
inconsistent student attendance, limited space, and
changing activity schedules. These challenges affected
the implementation of speaking strategies in several
ways. Inconsistent student attendance reduced
opportunities for continuous speaking practice and
made it difficult for the advisor to maintain balanced
group discussions and debate simulations. Limited
space also restricted students’ movement during role-
play and debate activities, while changes in the activity
schedule occasionally reduced the time available for
speaking practice. To minimize these challenges, the
advisor conducted online meetings through Google
Meet or Zoom and provided individual speaking
opportunities so that students could continue
practicing  despite the existing constraints.
Nevertheless, these constraints did not hinder the
overall implementation of the speaking strategies
because the advisor adapted the learning activities by
providing online meetings and individual speaking
opportunities.

Documentation data supported the observation and
interview findings. The researcher obtained several
supporting documents, such as the English Club work
program, students’ written work, and photos of
speaking activities during the study. The
documentation showed that speaking activities in the
English Club were implemented through discussions,
debate practice, speaking performances, and direct
feedback from the advisor.

Discussion

The findings revealed that the English Club advisor
employed several speaking strategies, namely
discussion, simulation and role-play, acting from a
script, as well as supporting activities such as asking
and answering questions, the ATM method, and
shadowing practice. Among these strategies,
discussion was the most dominant because it was
regularly implemented through debate activities.
Students were encouraged to discuss issues, formulate
arguments, and express their opinions orally. This
finding is consistent with Ikbal et al. (2024), who
found that discussion and question-and-answer
activities can increase student participation in
speaking activities. The dominance of discussion was
closely related to the primary objective of the English
Club, which emphasized debate preparation. Debate
activities required students to exchange ideas, defend
arguments, and respond to opposing opinions, making
discussion the most appropriate strategy to support
meaningful speaking practice. In addition, discussion
encouraged active participation because students were
continuously involved in expressing and negotiating
ideas before delivering their arguments publicly.

The findings also showed the use of simulation and
role-play through debate practice. Students were
assigned specific roles as government and opposition
speakers, creating a learning environment that
resembled an actual debate competition. This finding
supports previous studies by Ikbal et al. (2024) and
Putri et al. (2025), which reported that role-play can
help students practice speaking in meaningful and
communicative situations. However, unlike previous
studies conducted in formal classrooms, the
implementation in this study occurred within an
extracurricular context focused on debate preparation.
The use of simulation and role-play was particularly
effective because students practiced speaking in
situations that closely resembled real debate
competitions. By assuming the roles of government
and opposition speakers, students became more
engaged in spontaneous communication and
developed greater confidence in presenting and
defending their arguments.
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Another important finding was the use of acting from
a script. Students prepared written arguments before
presenting them orally. This strategy helped students
organize ideas and develop confidence before
speaking. Similar findings were reported by Putri &
Susiati (2025), who found that presentation-based
speaking activities support students in delivering ideas
more effectively. This strategy was particularly useful
because many students initially experienced difficulty
expressing ideas spontaneously in English. Preparing
written arguments before speaking reduced hesitation
and provided students with linguistic support, enabling
them to deliver their ideas more confidently during the
debate session.

The implementation of speaking strategies in the
English Club was flexible and adapted to students’
needs and activity programs. Because the English
Club was not strictly bound by the formal curriculum,
the advisor had greater freedom to select activities that
were functional and engaging for students. This
finding highlights the unique contribution of the study,
as most previous research focused on speaking
instruction in formal classroom settings. This
flexibility allowed the advisor to adjust teaching
strategies according to students’ abilities and the
objectives of each speaking activity rather than
following predetermined classroom procedures. As a
result, speaking practice became more authentic and
responsive to students’ learning needs.

The findings also showed that the advisor acted not
only as a facilitator but also as a partner who created a
supportive learning atmosphere. Direct feedback on
pronunciation, vocabulary, and speaking performance
helped students improve their speaking skills while
reducing anxiety during speaking activities. These
findings support Siregar et al. (2025), who emphasized
the importance of the teacher’s role in creating a
comfortable learning environment. Direct feedback
enabled students to recognize pronunciation and
vocabulary errors directly after speaking, allowing
them to improve their performance during subsequent
activities. The advisor’s supportive role also reduced
students’ anxiety and encouraged greater willingness
to participate in English communication.

4. Conclusion

Based on the research results, it can be concluded that
the English Club advisor employs various strategies in
speaking instruction activities, namely discussion,
simulation and role-play, acting from a script, as well
as several supporting activities such as asking and
answering questions, the ATM method (Observe,

Imitate, Modify), and shadowing practice. These
strategies are applied flexibly according to the activity
theme, student needs, and the English Club’s work
program. Of all the strategies identified, discussion is
the most dominant, particularly through English
debate activities that encourage students to actively
express their opinions, construct arguments, and
engage in direct interaction using English.

The research results also indicate that the
implementation of speaking strategies in the English
Club takes place in a more relaxed and flexible
atmosphere that is not strictly bound by the formal
curriculum. The advisor serves not only as an
instructor but also as a partner who provides
opportunities for students to speak directly and receive
feedback on pronunciation, vocabulary, and speaking
performance. Although several challenges were
identified, the advisor addressed these through
alternative learning activities and individual speaking
opportunities.

This study provides practical implications for English
teachers, English Club advisors, and schools by
demonstrating how flexible and communicative
speaking strategies can be implemented to promote
students’ active participation in extracurricular
speaking activities. Nevertheless, this study was
limited to one English Club advisor and one senior
high school, so the findings cannot be generalized to
all English Club contexts. Therefore, future research is
recommended to involve more schools, a larger
number of participants, or employ mixed-methods
research designs to obtain a broader understanding of
the implementation and effectiveness of speaking
teaching strategies in extracurricular English learning.
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