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This qualitative case study examined how senior high school
teachers implement merit-point systems for students’
participation in extracurricular activities, focusing on the bases
for awarding points, students’ observed responses, and strategies
for ensuring consistency, fairness, and transparency. Although
extracurricular participation is widely recognized as part of
holistic student development, limited research has examined
how merit-point systems are actually implemented at the senior
high school level, particularly in terms of standardization,
fairness, and evidence-based awarding practices. Seven (7)
senior high school teachers whose students participated in
extracurricular activities served as participants. Data were
gathered through open-ended interviews that explored teachers’
experiences, perspectives, and practices in awarding merit
points. Findings revealed that students commonly participated in
sports and athletics, performing arts, student government, and
school clubs or organizations. Teachers awarded merit points
based on active participation, competition level, demonstrated
achievement, and sustained commitment. To ensure fairness,
they relied on clear criteria, verified participation, and equitable
treatment. Teachers also observed enhanced motivation,
perceived recognition, and strengthened academic confidence
among students after receiving merit points. Based on these
findings, the study proposes a standard operating procedure to
promote consistent, transparent, and effective merit-point
implementation.

1. Introduction

Extracurricular activities are school-based programs

In the present educational system, academic
instruction alone is insufficient to ensure holistic
student development. Students’ participation in

conducted outside regular classroom instruction that
support students' physical, social, emotional, and
intellectual development alongside their academic
learning (Feldman & Matjasko, 2005; Bhusal, 2024).

extracurricular activities such as sports and athletics,
performing arts, student government, and academic
clubs enhances leadership skills, teamwork, social
relationships, character formation, and socio-civic
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involvement, while also improving academic
performance and lifelong development (Kakungulu,
2024). Similarly, Zarrett et al. (2021) concluded that
extracurricular involvement contributes positively to
students' academic achievement, character
development, and civic engagement.

Because of the recognized value of extracurricular
involvement, many educational institutions have
developed systems that formally recognize students'
participation and achievements beyond academics
(Feldman & Matjasko, 2005; Fredricks & Eccles,
2006). Many European educational systems
increasingly recognize learning outcomes acquired
through non-formal learning experiences, including
extracurricular activities, as part of broader
qualification and lifelong learning pathways
(European Commission, 2022). In the Philippines, the
Department of Education formally recognizes co-
curricular participation by awarding points for
leadership, organizational involvement, competitions,
and other approved extracurricular activities in the
selection of honor students (Department of Education,
2006). Consequently, schools implement these
national guidelines through their own institutional
policies for recognizing students' extracurricular
participation and achievements.

Despite the increasing implementation of merit-point
systems, the absence of a standardized framework has
led to variations in how points are monitored,
evaluated, and awarded across teachers, departments,
and schools. These inconsistencies raise concerns
regarding fairness, transparency, and consistency in
the implementation of merit-point systems. Although
studies have extensively documented the benefits of
extracurricular involvement, there remains limited
research examining how merit-point systems are
implemented at the senior high school level,
particularly from the perspective of teachers who
directly administer them. This creates a critical gap in
understanding how schools operationalize merit-point
systems and how these practices influence student
motivation, participation, and engagement.

Teachers play a central role in implementing merit-
point systems because they directly monitor student
participation, document performance, and apply
evaluation criteria. However, teachers also encounter
challenges related to objectivity, consistency, and
additional administrative responsibilities in evaluating
non-academic contributions (Kulal et al., 2022), which
can lead to discrepancies in how students are assessed
and may affect overall fairness in the merit-point
system. Despite these challenges, effective
implementation of merit-point systems has been

associated with stronger student engagement and
improved school participation (Bernabe et al., 2025).
Given these concerns, exploring teachers’ experiences
in implementing merit-point systems is essential to
better understand how schools may establish fairer,
more transparent, and more consistent practices in
recognizing students’ extracurricular participation.

This research was anchored in Self-Determination
Theory (SDT), proposed by Deci and Ryan (2000),
which suggests that people feel more motivated when
they can make their own choices. The theory further
suggests that three innate and universal needs that
influence motivation are the following: Autonomy,
which refers to an individual’s sense of initiative and
ownership in performing activities in which actions
are experienced in line with personal interests and
values rather than influenced by external factors, such
as rewards or punishments. The second is competence,
which is the individual’s feeling of mastery and
perception of effectiveness in completing tasks, desire
to succeed, or achieve desired outcomes that are best
met in well-structured environments that offer optimal
challenges, positive feedback, and growth
opportunities; and the third is Relatedness, which is
the sense of belonging and connection, mutual respect,
and care within the social environment fostering
meaningful engagement, sustained participation, and
overall well-being. The Self-Determination theory
served as an interpretive lens to understand how
teachers perceive the motivational effects of merit
points and how the recognition system influences
student engagement, confidence, and holistic
development by exploring teachers’ firsthand
experiences and perspectives (Vansteenkiste et al.,
2020).

This study explored teachers' experiences
implementing merit points for students participating in
various extracurricular activities during the 2024-2025
academic year and specifically investigated the
following issues:

1. What are the different extracurricular
activities that students participate in?
2. What is the basis for the teachers in giving

merit points to students participating in extracurricular
activities?

3. What are the students’ responses after being
given merit points for participating in extracurricular
activities, as observed by the teachers?

4. How do teachers ensure consistency and
fairness in giving merit points to students participating
in extracurricular activities?

5. Based on the findings, what proposed
standard operating procedure can be formulated for
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giving merit points to students participating in
extracurricular activities?

2. Methodology

This study employed a qualitative case study design to
explore teachers’ experiences in implementing a
merit-point system for students participating in
extracurricular activities. The study focused on senior
high school teachers directly involved in monitoring,
evaluating, and awarding merit points to student
participants (Merriam & Tisdell, 2016). Data were
gathered through semi-structured interviews with
open-ended questions, allowing participants to
describe their experiences, practices, and challenges in
implementing the system. Relevant school documents,
such as student manuals, attendance records, and
extracurricular activity records, were also reviewed to
support and validate the interview data. The collected
data were transcribed, coded, categorized, and
thematically analyzed to identify recurring patterns
and insights related to the implementation of merit
points in the school setting (Braun & Clarke, 2021).

Research Instrument

The researcher served as the primary instrument, using
a semi-structured interview guide with open-ended
questions to gather data on teachers’ experiences in
implementing the merit-point system. The instrument
was designed to elicit rich, descriptive responses
aligned with the study’s research questions, focusing
on implementation, challenges, consistency, and the
role of merit points. Its flexible format allowed
consistent inquiry while accommodating emerging
insights during interviews. The guide was validated by
experts in qualitative research and merit systems and
revised based on their feedback. Field notes were also
collected during and after interviews to capture
nonverbal cues and contextual details, strengthening
data accuracy. Additionally, documentary analysis of
school records and policies was conducted to
triangulate findings and provide a more profound
context for the implementation of the merit-point
system.

Research Participants

Seven (7) Senior High School teachers from a selected
private institution in Misamis Occidental participated
in the study and were coded from TP 1 to TP 7 to
ensure anonymity. The participants were purposively
selected based on criteria such as being full-time
teachers with at least one year of teaching experience
in the institution. They also handled different subject

areas and were directly involved in monitoring,
advising, and evaluating students engaged in
extracurricular activities. Additionally, many held key
roles such as club advisers, student organization
coordinators, and sports or performing arts facilitators,
making them reliable informants. Their varied
teaching backgrounds and extracurricular
responsibilities provided diverse perspectives on the
merit-point system. Each participant had between two
and eight years of teaching experience in subjects
including  Philosophy, Science, Mathematics,
Business, English, Physical Education, and Filipino.
Their combined roles and experiences contributed to a
comprehensive understanding of how merit points are
implemented in the school context.

Research Locale

This study was conducted at a selected private senior
high school institution in Misamis Occidental that
provides merit points to students who participate in
extracurricular activities. The study focused on a
single school context in which merit points are
implemented, and the analysis was conducted using
the school's policies and policy framework. The study
examined the phenomenon within its real-life
educational context, where teachers naturally
implement the merit-point system as part of everyday
school practices.

Within that institution, teachers are directly involved
in supervising extracurricular activities and in
implementing school-based guidelines for awarding
merit points. The school offers a range of
extracurricular activities, including athletics, cultural
organizations, school-sponsored structured
extracurricular  activities, student government
organizations, and the arts. By examining a single
school as a bounded case, the study provided a detailed
and contextually grounded understanding of how
teachers implement and use merit points in practice.

Data Gathering Procedure

This study followed systematic steps to ensure
efficient data collection. First, the researcher obtained
a permission letter from Saint Columban College
Graduate Studies, signed by the Dean of the Graduate
School. Next, the researcher presented this letter to the
Vice President for Administration of the selected
private senior high school institution for approval.
Following this step, the researcher submitted a
permission letter to the senior high school principal,
formally requesting that the identified participants be
allowed to participate in the study.
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After securing approvals, an orientation session was
conducted for participants to clarify expectations,
explain the purpose of the study and the nature of their
participation, address ethical considerations, and
discuss the study's confidentiality before the
interviews. The researcher obtained informed consent
from participants before data collection. Subsequently,
appointments will be scheduled to accommodate
participants' interview availability.

Aside from the semi-structured interviews, the
observed contextual data related to the implementation
of the merit-point system included teacher-student
interactions during extracurricular activities, awarding
or documentation procedures for merit points,
verification practices, and directly observable
students' responses, which were systematically
recorded in field notes. During this observation, the
researcher maintained a non-intrusive role to avoid
influencing natural behaviors within the setting. As the
researcher conducted the observations, approved
schedules and ethical standards were adhered to ensure
confidentiality and respect for all participants of this
study.

Furthermore, the researcher performed document and
artifact analysis to supplement and triangulate the
interview and observation data. The documents and
artifacts reviewed included school policies and
guidelines on extracurricular activities, merit-point
matrices or rubrics, student handbooks, records of
extracurricular participation, and other relevant
institutional documents related to student recognition.
These materials provided contextual evidence of how
merit-point  systems were documented and
implemented within the institution.

Data Analysis

In this study, thematic analysis was employed
following the steps of qualitative data analysis
outlined by Merriam and Tisdell (2016), namely data
collection, data preparation, data coding, and data
analysis. Data were collected through semi-structured
interviews and document and artifact analysis,
including  school  policies, guidelines on
extracurricular  activities, and other relevant
documents, allowing the researcher to draw on
multiple sources.

During data preparation, the researcher transcribed
interview recordings accurately and compiled relevant
documents to ensure the data were accurate and
complete. The researcher conducted initial coding,
during which significant words, phrases, and segments
of data that obtained participants’ experiences,

perceptions, and practices related to the
implementation of the merit-point system were
classified and labeled. Then, the researcher focused on
coding, grouping related codes into broader categories
through constant comparison across data sources, and
identified recurring patterns and relationships in the
data. Furthermore, the researcher examined themes
across interviews and documents to ensure
consistency and to deepen understanding.

Finally, the researcher interpreted the themes in
relation to the study’s research questions and the
existing literature, and maintained an audit trail of
analytic decisions, including the coding framework
and thematic development, to support transparency
and dependability. This process emphasized
understanding how and why teachers experience and
implement the merit-point system within their real-life
educational  setting,  rather  than  seeking
generalizations beyond the case.

Ethical Considerations

This study adhered to established ethical standards to
protect and maintain the integrity of all participants
throughout the research process. Informed consent
was obtained by providing participants with clear
information  regarding the study’s purpose,
procedures, potential risks and benefits, and their right
to withdraw at any time. Participation was entirely
voluntary, with no coercion or negative consequences
for non-participation or withdrawal. Confidentiality
was strictly maintained through the use of codes
instead of names and by removing identifying details
from all records and reports. All data were used solely
for academic purposes, ensuring participants’ privacy
and protection. Proper in-text citation practices were
followed to uphold academic integrity and avoid
plagiarism. Furthermore, findings were reported
transparently and accurately, ensuring that
interpretations  genuinely reflected participants’
responses without fabrication or misrepresentation.

3. Results and Discussion

This chapter presents the results and discussion of a
qualitative exploration of teachers’ experiences in
implementing merit points for senior high school
students engaged in extracurricular activities. Data
were gathered through semi-structured interviews and
document analysis, then transcribed, organized, and
categorized into meaningful themes. The analysis
focused on identifying patterns, shared meanings, and
insights from teachers’ narratives to better understand
how the merit-point system operates in an actual
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school setting. Similar responses were grouped into
thematic categories, which served as the primary units
of analysis. The researcher interpreted these themes,
integrated supporting documents, and reconstructed
meanings to provide a comprehensive description of
the system’s implementation. Selected participant
quotations, labeled as TP (Teacher Participant), were
used to support and validate the findings.

The categories from the statement of the problem
served as the basis for the discussion of results and
findings. All categories were discussed in detail in the
succeeding sections, drawing on participants’
narratives and relevant literature to provide a
comprehensive  understanding  of  teachers’
implementation of the merit-point system.

Extracurricular Activities Available in School

This category describes the extracurricular activities
available in the school, as reported by teacher
participants, defined as organized engagements
beyond classroom instruction that support students’
holistic development, including skills, leadership,
responsibility, and social connection. Data from seven
Senior High School teachers revealed four major
subcategories of extracurricular activities: sports and
athletics, performing arts, student government, and
clubs/organizations. These categories represent the
dominant forms of student involvement and provide
the framework for recognizing participation within the
merit-point system.

Grounded in Self-Determination Theory (Deci &
Ryan, 2000), academic clubs provide conditions that
support students’ basic psychological needs for
autonomy, competence, and relatedness. The
availability of diverse clubs enables students to choose
activities aligned with their interests, thereby fostering
autonomy. Participation in structured tasks, leadership
roles, and skill-based activities enhances competence
through opportunities for mastery and meaningful
contribution. At the same time, collaborative
engagement within clubs strengthens relatedness by
promoting social interaction and shared experiences
among peers. Collectively, the findings indicated that
academic clubs function not only as avenues for
extracurricular participation but also as supportive
environments that nurture intrinsic motivation and
meaningful student engagement.

Sports and Athletics
Sports and athletics emerged as one of the most

prominent and widely participated extracurricular
activities in the school. These structured, school-

sponsored activities included both individual and
team-based events such as basketball, volleyball,
badminton, chess, sepak takraw, and track and field,
conducted during intramurals, district meets, and
higher-level competitions. Teacher participants
highlighted the strong student engagement in sports,
noting that these activities attract students with diverse
interests and abilities. Observations revealed that
sports activities were systematically organized
through supervised training and competitions led by
teacher-coaches, requiring students to balance
academic responsibilities with athletic commitments.
School documents further confirmed that sports and
athletics are formally recognized -extracurricular
activities. The findings suggest that sports and
athletics extend beyond recreational participation and
serve as significant avenues for developing discipline,
teamwork, leadership, and social belonging. The high
level of student involvement may be influenced by the
visibility, recognition, and collective identity
associated with school sports, particularly during
major competitions and events. The structured nature
of participation and opportunities for higher-level
competitions appeared to sustain students’ motivation
and commitment despite academic and physical
demands. These findings imply that sports and
athletics contribute substantially to holistic student
development by fostering personal and interpersonal
competencies  beyond  classroom instruction,
supporting previous studies that identified organized
sports as important contributors to student engagement
and development (Zarrett et al., 2021; Krisna, 2025).

Performing Arts

Performing arts emerged as a significant category of
extracurricular activities, encompassing organized
school-based engagements such as dance, music,
drama, and other performance-oriented disciplines
conducted during school events, competitions, and
cultural programs. Teacher participants reported high
student involvement, particularly during intramurals
and special school activities, where students actively
participated to showcase their talents and gain
recognition for their strands or departments. These
activities were systematically organized through
regular rehearsals supervised by teacher-advisers,
while institutional documents and multimedia records
confirmed that performing arts are formally
recognized components of the school’s extracurricular
program. The findings suggest that performing arts
function not only as venues for creative expression but
also as important mechanisms for student identity
formation, social recognition, and active school
engagement. Students’ strong participation may be
influenced by the visibility and recognition associated
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with  public  performances, which  provide
opportunities for self-expression, peer affiliation, and
institutional ~ acknowledgment. The  structured
preparation and collaborative nature of performing
arts activities also appear to strengthen students’
discipline, confidence, and interpersonal skills beyond
classroom instruction. These findings imply that
performing arts contribute significantly to holistic
student development by fostering creativity, feelings
of empowerment, and social connectedness among
participants, supporting previous studies that
identified performing arts as accessible and
meaningful forms of extracurricular participation in
schools (Prazna & Isy, 2024).

Student Government

Student government emerged as a significant
component of the school’s extracurricular activities,
functioning as a student-led organization that provides
opportunities for leadership, representation, and active
involvement in school governance beyond classroom
instruction. Teacher participants identified student
government as a formal extracurricular structure in
which elected student leaders assume responsibilities
in planning, organizing, and coordinating school
programs and activities. Students involved in the
organization were consistently described as highly
visible and actively engaged in school events,
demonstrating  leadership, accountability, and
responsibility in representing the student body. Their
participation extended beyond academic requirements
and involved collaboration with teachers and
administrators in implementing school initiatives and
managing institutional activities.

Observations and documentary evidence, including
the school’s student manual, photographs, and video
recordings, confirmed the active involvement of
student government members in assemblies,
celebrations, and other school-wide programs. The
findings suggest that student government functions not
only as an organizational body but also as a
mechanism for developing leadership competencies,
decision-making skills, and institutional responsibility
among students. The active participation of student
leaders may be influenced by the visibility, authority,
and recognition associated with their roles, which
encourage accountability and sustained engagement in
school affairs. These findings imply that student
government contributes significantly to holistic
student development by strengthening leadership
capacity, organizational skills, and civic responsibility
beyond classroom learning, supporting previous
studies that identified student councils as structured

avenues for leadership and co-curricular engagement
(Alviento, 2018; Tabigo-on, 2025).

Academic Clubs

Academic clubs emerged as a distinct and well-
established subcategory of extracurricular activities,
providing structured opportunities for students to
engage in interest-based, collaborative, and skill-
oriented pursuits beyond classroom instruction.
Teacher participants identified several school-
recognized organizations, including the Drum and
Lyre Corps, Glee Club, Drama Kanta at Sayaw
(DRAKANYAW) Society, Youth for Environment
Organization (YES-O), school publication, and
Bookworm  Club, whose members actively
participated in both club-related and school-wide
activities. Observational and documentary data
confirmed that these organizations regularly
conducted meetings, rehearsals, planning sessions,
and team-building activities under the supervision of
teacher-advisers, demonstrating the institutional
support and continuity of club operations within the
school. The findings suggest that academic clubs
function not only as supplementary school
organizations but also as important spaces for student
identity formation, collaboration, and practical skill
development. The sustained participation observed
among club members may be influenced by students’
opportunities to pursue shared interests, assume
leadership roles, and experience a sense of belonging
within smaller peer communities. The structured yet
interest-based nature of club activities appears to
encourage  active  engagement and  social
connectedness, which may explain why students
remain consistently involved despite academic
demands. These findings imply that academic clubs
contribute significantly to holistic education by
fostering leadership, collaboration, and personal
development while strengthening students’ attachment
to the school community (Rahateellah & Azmi, 2025).
The results support prior studies indicating that
participation in school-based clubs enhances academic
achievement and promotes students’ sense of
belonging and engagement in school life (Gieg et al.,
2017).

Basis for Giving Merit Points to Students
Participating in Extracurricular Activities

This category refers to the specific criteria and
considerations teachers apply when assigning merit
points to students who participate in extracurricular
activities. These principles guided teachers who
recognized students’ involvement beyond regular
classroom instruction, and this action reflected
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students' holistic development in school. It is also a
teacher’s mechanism in identifying students’ effort,
participation, or contributions in extracurricular
activities. Based on this study, there are four bases for
awarding merit points, namely: Active Participation
Level, Advanced Competition Level, Demonstrated
Achievement, and Sustained Commitment. Each basis
represents a distinct aspect of how teachers determine
merit points for extracurricular participation. Within
the lens of Self-Determination Theory (Deci & Ryan,
2000), recognizing sustained commitment strengthens
students’ autonomy through self-directed
participation, competence through acknowledgment
of skill development and perseverance, and
relatedness through meaningful interactions and
institutional recognition. The results suggest that
merit-point  systems should emphasize effort,
improvement, and dedication as forms of constructive
feedback rather than mere rewards. Such an approach
can foster intrinsic motivation, promote resilience, and
support holistic student development, ultimately
encouraging sustained and meaningful engagement in
extracurricular activities.

Active Participation Level

Active Participation Level emerged as the primary
basis for awarding merit points, referring to students’
observable involvement in extracurricular activities
through attendance, engagement in practices, and
actual participation in school events and competitions.
Teacher participants emphasized that merit points
were not based on mere membership but on sustained
and verifiable participation. Teachers relied on
attendance  monitoring, rehearsal observations,
advisers’ records, and multimedia documentation to
validate students’ involvement, while the school
manual formally identified participation as the key
indicator of extracurricular engagement. The findings
suggest that teachers prioritize active participation
because it reflects students’ genuine commitment,
responsibility, and behavioral engagement rather than
symbolic involvement.

This emphasis on observable participation may also
function as a mechanism for maintaining fairness and
accountability in the merit-point system, as
recognition is grounded in documented and consistent
involvement. By rewarding sustained engagement, the
system encourages students to remain actively
committed to extracurricular responsibilities despite
academic demands. These findings support the view
that meaningful participation and regular attendance
are critical indicators and valid bases for their
equitable recognition through merit points in

participation, such as in extracurricular programs
(Zurina et al., 2018; Chen, 2023).

Advanced Competition Level

Advanced Competition Level refers to the extent of
competition reached by students in representing the
school or department, from intramurals to district,
division, regional, and higher-level contests. Teacher
participants emphasized that merit points increase as
students advance to higher competition levels because
these stages demand greater preparation, discipline,
training, and responsibility. This was supported by
observations of more intensive coaching, structured
practice schedules, and closer teacher supervision for
students competing beyond the school level.
Institutional documents, including the student manual
and official records, also identified competition level
as a formal basis for merit allocation, with results,
publications, and public postings used as supporting
evidence. The findings suggest that teachers consider
advanced competition level as a legitimate basis for
higher merit points because it reflects not only
participation but also increased institutional
representation and performance pressure. Students
who reach higher levels carry greater responsibility in
representing the school, which makes their
participation more demanding and visible. Thus,
assigning higher merit points at advanced competition
levels reinforces the value of effort, skill development,
and school representation. This implies that merit-
point systems recognize extracurricular participation
not as a uniform experience but as a differentiated
form of engagement, where higher levels of
competition require greater commitment and therefore
justify greater recognition. This supports prior
research indicating that advanced competitions
involve more complex cognitive, social, and
performance demands that warrant increased
recognition (Jiang & Nair, 2025).

Demonstrated Achievement

Demonstrated Achievement refers to students’
observable accomplishments in extracurricular
activities, including awards, rankings, recognitions,
and the quality of performance during competitions
and school events. Findings revealed that teachers
considered achievement as a key basis for awarding
merit points because it provides concrete evidence of
students’ skills, preparation, effort, and ability to apply
learned competencies in actual performance settings.
Merit points were therefore not based on participation
alone but were influenced by the quality and results of
students’ performance. Teachers verified achievement
through post-event evaluations, feedback, medals,
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certificates,  rankings,  photographs, recorded
performances, and official competition results.
Findings show that higher merit points are awarded to
students who obtain awards, demonstrate excellent
performance, or achieve notable recognition in
competitions. It is suggested that demonstrated
achievement strengthens the validity and fairness of
merit-point allocation by grounding recognition in
measurable and documented outcomes. This occurs
because awards and performance outputs serve as
visible indicators of competence, making it easier for
teachers to justify differentiated merit points among
participants. However, the emphasis on achievement
also implies the need to balance outcome-based
recognition with other criteria, such as effort and
participation, to avoid limiting recognition only to
winners. Overall, demonstrated achievement functions
as a performance-based criterion that supports credible
evaluation and reinforces the value of excellence in
extracurricular engagement, consistent with literature
emphasizing authentic evidence and documented
accomplishments in student assessment (Zurina et al.,
2018; Morris, 2019). Likewise, the study reinforces
the idea that awards and verified outputs serve as
essential indicators of student excellence in
extracurricular contexts.

Sustained Commitment

Sustained Commitment refers to students’ consistent
investment of time, effort, energy, and personal
sacrifice in extracurricular activities while balancing
academic responsibilities. Findings revealed that
teachers considered sustained commitment as an
important basis for awarding merit points because it
reflects students’ perseverance, discipline, and
dedication beyond performance outcomes. Teachers
did not rely solely on awards or competition results;
instead, they also considered continuous attendance,
training  participation, adviser feedback, and
documented involvement as evidence of long-term
engagement. The findings suggest that effort-based
recognition is important because not all meaningful
extracurricular contributions result in awards or
rankings. By recognizing sustained commitment,
teachers acknowledge students who consistently
participate, endure repeated trainings, and responsibly
manage both academic and extracurricular demands.
This implies that a fair merit-point system should
value not only visible achievements but also the less
visible effort and sacrifices behind participation. Such
recognition promotes resilience, motivation, and
continued engagement, supporting previous studies
that link sustained effort and endurance with long-term
student involvement in extracurricular activities (Putra
et al., 2022).

Students’ Responses After Being Given Merit Points
Sfor Their Participation in Extracurricular Activities

These are the students’ responses after receiving merit
points from their teachers for participating in
extracurricular activities. In this study, this category
refers to the observable reactions, attitudes, and
behavioral changes of the students after merit points
were awarded. According to the responses gathered
from the seven (7) teacher participants, three (3) sub-
categories emerged to describe this category:
enhanced motivation, Perceived Recognition, and
Strengthened Academic Confidence. Each sub-
category showed a distinct but related aspect of how
students respond to the awarding of merit points.

From a theoretical perspective grounded in Self-
Determination Theory by Deci and Ryan (2000),
strengthened academic confidence can be understood
as an outcome of fulfilling students’ basic
psychological needs. Merit-point  recognition
reinforces students’ sense of competence by validating
their ability to succeed in both academic and
extracurricular contexts. It also supports autonomy by
enabling students to pursue activities aligned with
their interests without fear of academic disadvantage.
Furthermore, recognition from teachers and the school
community enhances students’ sense of relatedness,
fostering emotional connection and institutional
belonging. Collectively, these processes contribute to
increased confidence, sustained engagement, and a
more integrated approach to student development
(Ryan & Deci, 2020).

Enhanced Motivation

Enhanced Motivation refers to the positive changes in
students’ behavior and attitude after receiving merit
points for extracurricular participation, including
greater interest in future activities, increased
involvement in school programs, and stronger effort in
competitions and events. Findings revealed that
students responded to merit points with happiness,
excitement, and eagerness, which later translated into
higher attendance, more active participation, and
increased volunteerism in succeeding activities.
Teachers also observed that recognized students
encouraged their peers to participate, suggesting that
merit points influenced not only individual motivation
but also the wider participation culture within the
school. The findings imply that merit points function
as more than simple rewards; they operate as a
recognition mechanism that affirms students’ efforts
and encourages continued engagement. This may
explain why students became more active after
receiving merit points, as recognition made their
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participation feel valued and meaningful. However,
the motivational effect appears strongest when merit
points are perceived as supportive acknowledgment
rather than as controlling incentives. From the
perspective of Self-Determination Theory, merit-point
recognition can strengthen students’ autonomy
through voluntary re-engagement, competence
through validation of effort and performance, and
relatedness through affirmation from teachers and
peers. Thus, enhanced motivation reflects how a
structured recognition system can sustain students’
psychological engagement and continued participation
in extracurricular activities (Wong & Thomson, 2014;
Howard et al., 2020). In this way, enhanced motivation
emerges as a direct outcome of how structured
recognition systems positively shape students’
psychological  engagement in  extracurricular
participation (Bautista, 2025; Viray-Castillejos,
2023).

Perceived Recognition

Perceived Recognition refers to students’ sense of
being appreciated, valued, and emotionally affirmed
after receiving merit points for extracurricular
participation. Findings revealed that students
experienced joy, pride, satisfaction, and gratitude
when their efforts were formally acknowledged, even
when they did not win competitions. This suggests that
merit points function beyond achievement-based
rewards; they also validate effort, participation, and
contribution. Teachers observed that recognized
students showed increased confidence, greater
enthusiasm for succeeding activities, and a greater
sense of belonging, particularly after awarding
ceremonies or public acknowledgments. The findings
imply that recognition is important because students
do not only seek competitive success but also
meaningful affirmation of their effort. By recognizing
both winners and active participants, the merit-point
system reduces the possibility that only high achievers
feel wvalued, thereby making extracurricular
participation more inclusive. From the perspective of
Self-Determination Theory, these findings
demonstrate that perceived recognition strengthens
students’ psychological experience of being valued
within the school environment. When students receive
merit points, they experience a heightened sense of
autonomy as their efforts are acknowledged, a
strengthened sense of competence through validation
of their participation, and an increased sense of
relatedness through emotional affirmation and social
recognition from teachers and the school community,
in this way, perceived recognition functions as a key
psychological mechanism that reinforces students’

emotional fulfillment and sustained engagement in
extracurricular activities (Chen, 2023).

Strengthened Academic Confidence

Strengthened Academic Confidence refers to students’
increased assurance in their academic performance
and their ability to balance academic and
extracurricular responsibilities after receiving merit
points. Findings revealed that merit points helped
reduce students’ anxiety about possible grade-related
consequences caused by absences during rehearsals,
trainings, and competitions. Teachers observed that
students became more confident in class, participated
more actively in discussions, managed their time
better, and remained engaged in both academic and co-
curricular  activities.  Institutional  documents,
including the student manual, further supported this
practice by recognizing extracurricular participation
without compromising academic standards. The
findings imply that merit points serve as an academic
support mechanism by helping students perceive that
their extracurricular efforts are valued within the
school’s academic system. This may explain why
students became more confident: the recognition
reduced the tension between academic responsibilities
and extracurricular participation. Rather than viewing
extracurricular involvement as a threat to academic
standing, students began to see it as part of a balanced
and holistic learning experience. From the perspective
of Self-Determination Theory, merit points support
competence by affirming students’ ability to succeed
in both academic and non-academic domains,
autonomy by allowing them to pursue activities
aligned with their interests, and relatedness by
strengthening their connection to the school
community. Thus, strengthened academic confidence
reflects how a well-implemented merit-point system
can reduce grade anxiety, promote balanced
engagement, and support students’ overall school
attachment. (Jones M., 2026; Lyoba & Mwila, 2022;
Bautista, 2025).

Teachers’ Consistency and Fairness in Giving Merit
Points to Students' Participation in Extracurricular
Activities

Consistency and fairness in awarding merit points for
extracurricular activities, as used in this study, refer to
teachers’ requirements to establish clear, objective
criteria and apply them equitably to all students. It
involves pre-defining the points for different levels of
participation and involvement, regularly monitoring
participation, and avoiding subjective or biased
judgments that can lead to student fear or resentment.
By implementing a well-planned and consistently
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applied system, teachers can use merit points as a
powerful tool to motivate students and acknowledge
their contributions to the school community.
According to teacher participants’ experiences, their
approach to ensuring consistency and fairness in
awarding merit points to students participating in
extracurricular activities was as follows: Clear Criteria
Implementation, Verified Participation, and Equitable
Treatment.

Viewed through Self-Determination Theory by Deci
and Ryan (2000), these practices support students’
basic psychological needs for autonomy, competence,
and relatedness. Clear criteria help students
understand expectations and make informed choices
about their participation, supporting autonomy.
Verified participation reinforces competence because
students see that their efforts and achievements are
recognized through evidence-based assessment.
Equitable treatment strengthens relatedness by
promoting trust, respect, and fairness between teachers
and students. Thus, a consistent and fair merit-point
system does more than regulate awarding practices; it
creates a supportive school environment where
students feel capable, fairly valued, and motivated to
sustain meaningful extracurricular engagement.

Clear Criteria Implementation

Clear Criteria Implementation refers to teachers’ use
of predetermined standards, such as participation
level, performance, achievement, effort, and
competition level, in awarding merit points for
extracurricular participation. Findings revealed that
teachers relied on observable and documented
indicators, including attendance, contribution,
competition level, and official results, rather than
personal judgment. This practice is important because
merit-point systems can easily become subjective
when criteria are unclear or inconsistently applied.
The findings suggest that clear criteria serve as the
main safeguard against favoritism, bias, and unequal
treatment. By using common benchmarks and
coordinating with colleagues, teachers were able to
compare students’ involvement more fairly and justify
merit-point decisions through verifiable evidence.
This implies that standardized criteria not only
improve consistency but also strengthen the credibility
and transparency of the merit-point system. Thus,
clear criteria transform merit allocation from an
informal reward practice into a more accountable
recognition process, supporting previous studies that
emphasize structured scoring systems as essential for
fairness and accountability in assessment (Ahmed et
al., 2023). These findings are consistent with prior
studies that emphasize the importance of well-defined

criteria and structured scoring systems for maintaining
fairness and accountability in assessment practices
(Eagan, 2023).

Verified Participation

Refers to teachers’ evidence-based process of
confirming students’ attendance, involvement, and
performance in extracurricular activities before
awarding merit points. Findings showed that teachers
relied on attendance records, videos, photographs,
certificates, and feedback from advisers or coaches
rather than assumptions or informal reports. This
practice is significant because unverified participation
can lead to biased, inaccurate, or contested merit-point
decisions. The findings suggest that verification serves
as a critical mechanism for protecting the credibility
and fairness of the merit-point system. By
triangulating evidence from multiple sources, teachers
were able to confirm the authenticity and extent of
students’ involvement and apply the same standards
across participants. This implies that documentation
does not merely support record-keeping; it functions
as a safeguard against favoritism, misinformation, and
subjective judgment. Thus, verified participation
strengthens transparency, consistency, and trust in
merit allocation, supporting previous studies that
emphasize verification mechanisms as essential for
fair and accurate assessment practices (Munna, 2021).

Equitable Treatment

Refers to the consistent and transparent application of
standardized criteria in awarding merit points to all
students participating in extracurricular activities.
Findings revealed that teachers deliberately explained
the merit-point system, applied uniform standards,
documented participation, and gave constructive
feedback to minimize misunderstanding and prevent
favoritism. This practice is important because merit-
point systems may lose credibility when students
perceive that recognition is influenced by personal
relationships rather than actual performance and
verified involvement. The findings suggest that
equitable treatment functions as a relational and
procedural safeguard in merit-point implementation.
By communicating expectations to students and
parents and by applying the same criteria to all
participants, teachers strengthened trust, reduced
possible conflict, and promoted acceptance of merit-
point decisions (Chory, 2023). This implies that
fairness is not limited to equal point distribution but
also involves transparency, professional objectivity,
and clear communication throughout the process.
(Eagan, 2023).
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The findings align with Self-Determination Theory
(Deci & Ryan, 2000), indicating that teachers’
consistent and fair implementation of merit points,
through clear criteria, verified participation, and
equitable treatment, supports students’ psychological
needs. Such practices promote a sense of competence
by recognizing effort, leadership, and contributions
based on objective standards, while also strengthening
relatedness through fair and respectful teacher-student
interactions. Transparent, consistently applied criteria
further support autonomy, as students can understand,
accept, and internalize the merit-point system as a
supportive rather than controlling mechanism.
Overall, a fair and transparent merit-point system
enhances student engagement, reinforces trust in the
institution, and contributes to a psychologically
supportive school environment (Morrison, 2018).

Proposed Standard Operating Procedure in
Computing Merit Points for Students’ Participation
in Extracurricular Activities

Building on the findings of this study, a proposed
Standard Operating Procedure (SOP) is presented to
establish a uniform and systematic approach to
awarding merit points for students’ participation in
extracurricular activities. The SOP is designed to
promote holistic student development by formally
recognizing participation as a meaningful contributor
to both academic and personal growth. Anchored in
the identified bases for merit allocation, the proposed
rubric consists of four criteria: Active Participation,
Advanced Competition Level, Demonstrated
Achievement, and Sustained Commitment. Each
criterion is assigned an equal weight of 25 points,
yielding a total of 100 merit points. This equal
distribution ensures balanced recognition of students’
involvement, effort, and performance across various
dimensions of extracurricular engagement.

The SOP further outlines clear, comprehensive
guidelines for teachers to evaluate student
participation, including specific indicators and
corresponding merit-point allocations for each
criterion (see Appendix G). To operationalize the
system within academic grading, 50% of the total
computed merit points is combined with 50% of the
student’s academic grade.

This integration provides a structured mechanism for
acknowledging extracurricular contributions without
undermining academic standards. The findings
suggest that such a system not only standardizes the
awarding of merit points but also reinforces fairness,
transparency, and consistency in assessment practices.
Moreover, it supports students who actively represent

the school in various activities, recognizing the time,
effort, and commitment required alongside their
academic responsibilities. Overall, the proposed SOP
contributes to a more equitable and development-
oriented evaluation system that aligns institutional
practices to foster well-rounded learners.

4. Conclusion

This study successfully achieved its objective of
exploring teachers’ experiences in implementing merit
points for students participating in extracurricular
activities. The findings revealed that extracurricular
programs contribute significantly to students’ holistic
development by fostering motivation, confidence,
leadership, responsibility, and active engagement in
school life. Teachers awarded merit points based on
clear indicators, including students’ participation,
level of competition, achievements, and sustained
commitment, while ensuring fairness through
transparent criteria, verification procedures, and
equitable implementation. These practices
demonstrate that a well-structured merit-point system
serves not only as a recognition mechanism but also as
a strategy for encouraging meaningful student
participation in extracurricular activities. Furthermore,
the study highlights the importance of standardized
implementation procedures to ensure consistency and
fairness across schools. The findings provide practical
guidance for school administrators and teachers in
strengthening extracurricular recognition systems and
supporting students’ overall development. To further
enhance  the  effectiveness of  merit-point
implementation, schools are encouraged to adopt and
continuously refine standardized operating procedures
that promote transparency and consistency. Future
studies may examine the implementation of merit-
point systems in different educational contexts and
investigate their long-term influence on students’
academic, behavioral, and personal development.
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